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[bookmark: _Toc201241983]Academic Writing Handbook for BACP’s Senior Accreditation scheme
[bookmark: _Toc198307376][bookmark: _Toc199920789][bookmark: _Toc201241984]Accredited member to senior accredited member  
Route 3 or 5: Recognition of prior learning routes (RPL) 
These RPL routes to senior accreditation are for BACP accredited members who:  
· Route 3: have not completed:  
· A BACP accredited core training course
· A BACP accredited or approved progression training course (aligned to column C of the SCoPEd framework) since their initial qualification, or; 
· A Level 7 counselling/psychotherapy qualification that meets the eligibility criteria.
· Route 5: were senior accredited prior to 2025 (under the old scheme), but who don’t have an eligible Level 7 qualification and were therefore not eligible to apply for the revised senior accredited membership category during the SCoPEd Transition period.  

NB: Route 5 is open from February 2026 to 31st January 2027 to those who held senior accreditation status until 2025.
 
(SCoPEd- The Scope of Practice and Education (SCoPEd) framework) 

If you are not BACP accredited, or if you’ve completed a BACP accredited core training (aligned to column C of the SCoPEd framework) or a BACP accredited or approved progression training (aligned to column C of the SCoPEd framework) then this route to senior accreditation is not the right one for you.  
 
Please visit our senior accreditation webpage  to see which route will be appropriate. If you're still not sure of the route that applies to you, please contact the accreditation team accreditation@bacp.co.uk   
Please also refer to the relevant application guides for accredited member to senior accredited member route 3 and route 5 for more information on eligibility criteria and other requirements.  

Please check on our accreditation webpage that you are referring to the latest version of this handbook.
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[bookmark: _Toc199920790][bookmark: _Toc201241985][bookmark: _Toc137817295][bookmark: _Toc138423548][bookmark: _Toc198307377]Part 1
[bookmark: _Toc199920791][bookmark: _Toc201241986]Introduction: using this handbook 
This handbook will help you to prepare and write the academic essays that are required as part of your RPL application for BACP senior accreditation. There are two academic essays in routes 3 and 5. The first relates to ‘Theoretical knowledge’ and the second relates to ‘Research knowledge and skills’  
In Route 3 and Route 5, the relevant criteria are the same: 

Theoretical knowledge (up to 1,500 words)

6.1. Critically appraise your theoretical approach in terms of:   

a. the history of psychological ideas and cultural context for the development of this approach  
b. the relevant social and political theories that inform it.   

6.2. Explain how you apply your understanding of the concepts described in 6.1. to help you to evaluate your practice. 
 
Criterion 7: Research knowledge and skills (up to 2,500 words)

Undertake an in-depth, critical evaluation of a counselling/psychotherapy research paper that is of particular interest to you and your practice. You will need to:  
  
7.1. Provide a clear reference for the research paper you are writing about.  
7.2. Include your reasons for choosing the research paper in relation to your practice  
7.3. Include an evaluation of the methodology used.  
7.4. Identify the strengths limitations of the study.  
7.5. Describe how you have applied the relevant findings in your own counselling/ psychotherapy practise.   

[bookmark: _Toc201241987]This handbook explains:
· Which academic competences are evidenced in the essays required in RPL routes 3 and 5 
· What is meant by ‘recognition of prior learning’ for the purposes of senior accreditation
· How to assess if you confidently possess the required knowledge and skills needed to complete the academic essay  
· How to develop any required knowledge and skills that you do not yet confidently possess.
Refer closely to this handbook throughout your essay writing process for these criteria and ensure that you’ve followed this guidance before you submit your application.
You must also refer to the additional guidance on what’s needed for Criteria 6 and 7 in route 3 and route 5 in the relevant application guides for accredited member to senior accreditation member
Remember to check the BACP accreditation website from time to time, as this guidance handbook may be updated in response to member feedback and enquiries.
[bookmark: _Toc198805093][bookmark: _Toc199920792][bookmark: _Toc201241988]Which academic competences are evidenced in this RPL route?
In your application for BACP senior accreditation you must demonstrate a range of competences. By ‘academic competence’ we mean your knowledge and skills about a specific, measurable ability. Most of the senior accreditation criteria relate to your professional and ethical competence as a counsellor and/or psychotherapist. However, two of the competences required for BACP senior accreditation relate to academic skills and knowledge. These are addressed in the essays in Route 3 and 5 and are:
1. The ability to critically appraise theory, and
2. The ability to carry out research. 
These competences are usually gained through completing a post-graduate training in counselling or psychotherapy. 
If you’ve completed a BACP accredited core training course (aligned to column C of the SCoPEd framework) or a BACP accredited or approved progression training course (aligned to columns B and C of the SCoPEd framework) then we’ve assessed the course as having met the SCoPEd framework column C standards and competences. 
If you’ve successfully completed a validated Level 7 qualification in counselling and/or psychotherapy, you could be eligible to apply for senior accreditation via Route 2: Level 7 route.
If however, you’ve not completed any of the above courses, you may still be eligible to apply for senior accreditation via the RPL route, if you can demonstrate that you have gained these competences through your professional experience. 
The academic essays in the RPL routes to senior accreditation for accredited members enable you to demonstrate the required theoretical knowledge, and the research knowledge and skills needed for alignment to column C of the SCoPEd framework.
[bookmark: _Toc201241989]What is ‘Recognition of prior learning (RPL)’?  
Recognition of Prior Learning (RPL) is a process used in education and training to assess and formally acknowledge a person's existing skills, knowledge and experiences regardless of how they were acquired. This can include learning from work experience, informal training, volunteer work or personal study. RPL allows individuals to gain credit toward qualifications or accreditation without having to repeat learning they have already completed.  

BACP’s RPL routes to senior accreditation are aimed at highly experienced practitioners who have gained significant maturity of knowledge, skills and experience gained over time in a variety of settings. The RPL routes to senior accreditation enable those with a wealth of experience who are not in a position to complete postgraduate training, to gain recognition that supports their progression and professional journey. 
 
We recommend reading both this academic writing handbook and the application guides for accredited member to senior accredited member for route 3 and route 5 (whichever route is applicable to you) in full before deciding whether you are ready to apply for senior accreditation via the RPL routes.     
This handbook explains the academic competences you’ll need to demonstrate in the ‘theoretical knowledge’ and ‘research knowledge and skills’ essays that form part of your personal statement for BACP senior accreditation. It suggests various ways that you could demonstrate the academic competences in your application. 
Every senior accreditation application will be different, because no two applicants will have identical professional experiences and learning journeys. It’s your responsibility to determine if you possess the relevant knowledge and skills at the level required, and to clearly evidence this in your application.
[bookmark: _Toc201241990]This handbook will support you to: 
1. Identify the knowledge and skills that you have already gained through your training/CPD and professional experience
2. Identify the knowledge and skills that you have not yet gained
3. Create a self-directed learning plan, that will support you to gain the required knowledge and skills
If you decide that you don’t possess the required academic competences to complete both the ‘theoretical knowledge’ and ‘research knowledge and skills’ essays then you may choose a different pathway to senior accreditation by undertaking a BACP accredited or approved progression training (aligned to column C of the SCoPEd framework), or a relevant postgraduate qualification in counselling/psychotherapy. Please refer to our website to find out more about the accredited and approved progression training courses.
[bookmark: _Toc198805095][bookmark: _Toc201241991][bookmark: _Toc198805096][bookmark: _Toc199920793]How do I demonstrate equivalent academic ability?
In addition to demonstrating theoretical and research knowledge and skills, you must also demonstrate academic ability that is equivalent to postgraduate standards. 
The Quality Assurance Agency for Higher Education (QAA 2024) says that holders of a postgraduate qualification will be able to:
1. Deal with complex issues - both systematically and creatively, make sound judgements, and communicate their conclusions clearly 
2. Demonstrate self-direction and originality in tackling and solving problems, and act autonomously in planning and implementing tasks at a professional level 
3. Continue to advance their knowledge, understanding and skills to a high level (QAA 2024, p. 24).
This means that a postgraduate qualification must train its graduates to deal with complex situations in a novel or original way. Of course, many experienced counsellors and psychotherapists have developed these abilities in their professional life, without having completed a formal postgraduate qualification. RPL routes to senior accreditation offer you an opportunity to demonstrate these abilities.
Examples of situations in which you might have developed such abilities include:
· keeping up to date with contemporary research, and applying it to practice
· supervising or managing a multi-disciplinary team
· conducting research in another professional or academic context 
· carrying out service evaluations
· writing successful funding bids
· writing organisational safeguarding policies and procedures 
· designing and delivering an evidence-based programme of study or training
· writing a book chapter
· analysing data and producing a report
This is not an exhaustive list, and you may be able to identify other experiences in which you have developed problem-solving skills and used critical thinking to tackle complex situations.
In the ‘theoretical knowledge’ and ‘research knowledge and skills’ criteria of your senior accreditation application, you’ll need to demonstrate your competence in critical understanding of counselling/psychotherapy theory, and your knowledge of, and ability to carry out research in counselling/psychotherapy. These criteria also require you to evidence your ability to meet academic standards in regard to the presentation of your ideas. This includes demonstrating academic skills such as structuring an essay, formatting your text, referencing and citation, and avoiding plagiarism. This handbook provides guidance about structure and presentation for these criteria in Part 4 below.
[bookmark: _Toc201241992]Additional support
If you identify as living with a disability, learning difference or long-term health condition, we can offer the following support to help remove any barriers you may experience with the application process:
· 10% additional word-limit on any part of your application with a word limit, such as your portfolio of evidence entries and reflective practice criteria
· a Word version of the application form
· additional support from our Support and Inclusion Officer throughout the application process by email or phone
· a range of financial support based on your circumstances
· an audio application option

If you need support or have any specific questions about your application, please contact the accreditation team. 

Please note the support and inclusion officers can help support you in many ways with your application, but they are not an academic learning mentor. The support and inclusion officers can support you with completing the application form and can discuss with you other additional support mechanisms that are available in addition to how you might be able to access academic writing support if needed. Please contact the support and inclusion officer to talk through your individual support needs.


Parts 2 and 3 of the handbook provide more detail about the ‘theoretical knowledge’ and ‘research knowledge and skills’ that you must evidence in your application for BACP senior accreditation via routes 3 and 5 (for accredited members).


[bookmark: _Toc199920794][bookmark: _Toc201241993][bookmark: _Toc198805097][bookmark: _Toc199920795]Part 2 
[bookmark: _Toc201241994]Theoretical knowledge: demonstrating your critical understanding of theory  
In routes 3 and 5 the criteria relevant for this section are the same:
Criterion 6: Theoretical knowledge (up to 1,500 words) 
6.1. Critically appraise your theoretical approach in terms of:   

a. the history of psychological ideas and cultural context for the development of this approach  

b. the relevant social and political theories that inform it.   

6.2. Explain how you apply your understanding of the concepts described in 6.1. to help you to evaluate your practice. 
There is additional guidance on what is required to meet these criteria in the application guides for senior accreditation, accredited member to senior accredited member for route 3 and route 5: Recognition of prior learning routes (RPL).
a. [bookmark: _Toc198805098][bookmark: _Toc199920796][bookmark: _Toc201241995]Selecting and using suitable theories to demonstrate your understanding
In the ‘theoretical knowledge’ essay for these criteria, you’ll need to demonstrate your critical understanding of the theoretical ideas that underpin your therapeutic work. You may have learned these theories/concepts during your core practitioner training, through further training and/or CPD, or through your lived professional experiences.
In your initial accreditation application, you were asked to describe your current way of working and the theory or theories that you draw on in your work as a counsellor and/ or psychotherapist. These theories could include core concepts from your therapeutic modality (e.g., person-centred, CBT, psychodynamic, Gestalt, integrative). They can also include ideas that you have learned about from workshops, reading, or supervision. 
In your ‘theoretical knowledge’ essay, you’ll identify and critically evaluate specific theories that currently inform your work, by reference to relevant texts, such as books and research articles. Therefore, to prepare for writing the ‘theoretical knowledge’ essay, you’ll l need to undertake relevant reading. It’s important to focus this reading on the theories that you have chosen to write about, so that you read a manageable amount of texts. 
To identify relevant texts, especially if academic reading is unfamiliar to you, use the following practical strategies:
[bookmark: _Toc201241996]1. Identify an initial reading focus
Before you begin reading, clarify your reading focus by narrowing down the theories that you want to discuss in your essay. This initial focus will change, as you go through the process of reading and writing. But for now, it is important to begin with a manageable starting point that feels relevant to you and your practice.
Set a focus by asking questions, such as:
· Which core theories, ideas, or concepts inform my work with clients?
For each theory, consider:
· How was each theory developed, and by whom?
· What was the social context in which the theory was developed?
· How did other thinkers within the field respond to or critique the theory? 
· How does the theory inform my practice with clients?
· How does the theory help me to evaluate my work with clients?
For applicants taking Route 3, and writing an essay in response to Criterion 5, you will also need to identify a theory that does not directly inform your work, but which does relate to the other theories you discuss. To identify a suitable theory, consider:
· Theory that takes a counter position to the theories that underpin your work with clients. 
· Theory that is part of the context in which your preferred theories were developed. 
· Theory that has always interested you, but which was not covered in your formal training.
Once you have identified the theories that feel most productive to explore in your essay, you will be ready to begin selecting relevant reading.
[bookmark: _Toc201241997]2. Identify useful texts
Once you have generated some practice-based questions, gather relevant literature that can help you answer them. These could be foundational texts from your initial training, recommended readings from CPD workshops you've attended, or articles you have found helpful or interesting.
Consider choosing from the following sources:
· Books - often best for foundational theories and core therapeutic models.

· Book chapters - good for concise, focused discussions on particular aspects of theory.

· Journal articles - useful for more recent developments, critical debates, or specific therapeutic applications. Look for articles in Counselling and Psychotherapy Research (CPR), which you can access using your BACP membership. A guide to accessing Counselling and Psychotherapy Research articles can be downloaded  through the following PDF link: bacp-cpr-access-guide.pdf   
· An alternative version of this guide is available as a Word document. Please contact the support and Inclusion officer to request a copy: accreditation@bacp.co.uk   

[bookmark: _Toc201241998]3. Skim first, read deeply later
Quickly review headings, summaries, and key points to get a general sense of whether the text addresses your questions. This will save you time and help you identify what's most relevant for deeper reading.
[bookmark: _Toc201241999]4. Read actively
When you read, actively link key points or theories to real clients or practice situations you've experienced. Make notes, detailing what you find interesting about the particular passage. 
e.g., “Rogers talks about empathy… I notice that when I feel empathy intensely with Client X, our sessions do become deeper and more meaningful.”

This will help theory to ‘come alive’ and feel directly relevant to your practice. It will also help you to have these notes and reminders, when you come to structure your ‘theoretical knowledge’ essay.
[bookmark: _Toc201242000]5. Summarise and reflect
Pause after each reading session to summarise in your own words how the theory that you have read relates to your therapeutic work.
e.g., “Beck’s CBT theory emphasises challenging negative thoughts… I regularly do this with clients who experience anxiety, and they often report that this helps them between sessions because they have developed the habit of challenging those thoughts.”
[bookmark: _Toc201242001]6. Notice comparisons, agreements, and contradictions in the theory
Think about how the different theories that you have encountered might offer different explanations for similar issues in your practice.

e.g., “Attachment theory explains my client's anxiety as fear of abandonment whereas CBT focuses on their underlying negative beliefs about themselves. Both have helped me understand clients, but in different ways.”
[bookmark: _Toc201242002]7. Question the relevance of theory to experience
Approach theory with curiosity based on your professional experience. Ask yourself:
· Does this idea match what I've seen in sessions?
· Are there clients or situations where this theory doesn't fit?
· What theories might I need to adapt or combine to better support my client?
[bookmark: _Toc201242003][bookmark: _Int_NwndxKTw]8. Practice reflexivity in regard to theory
Consider specifically how you have integrated or adapted theoretical ideas into your practice, and how that has informed or even changed your approach with clients.
· What have you learned through experience that has modified your understanding of the theory?
· How do you practically blend multiple theories together in your everyday work?
· How have you developed your understanding of theory in your supervision?
Once you have identified some relevant theories and concepts from reliable sources, and read them thoughtfully, making links to your own experience – you’ll be ready to apply deliberate critical thinking to those ideas. 
[bookmark: _Toc201242004]9. When to stop reading
It is very common to wonder ‘how much reading is enough?’. Unfortunately, there is no straightforward answer to this. You should ensure that you are familiar with the main, foundational texts that apply to your approach. You should also update this reading with more contemporary literature, such as research carried out in the last five years, or books that have updated the original theory. To obtain balance, it might be a good idea to read critiques of that theory. 
 
Ultimately, it is important that you read enough that you can confidently explain the theories, ideas and concepts that you’re reading about, accurately and succinctly. If your description of a concept is inaccurate or unclear, keep reading until your understanding is secure so you can demonstrate your theoretical knowledge. If a concept still feels unclear, keep reading until your understanding is clear.  When you have soundly understood the theory, its development, and the relevant research evidence about it, you may find that new material adds anything new, at which point, you can be confident you’re ready to critically evaluate the theory in your essay.   
[bookmark: _Toc198805099][bookmark: _Toc199920797]
b. [bookmark: _Toc201242005]How to critically appraise theory
In your ‘theoretical knowledge’ essay, you must demonstrate your ability to engage critically with theory. Critical thinking involves reflecting deeply on ideas, comparing and analysing different perspectives, and thoughtfully applying these insights to your therapeutic work.
c. [bookmark: _Toc198805100][bookmark: _Toc199920798][bookmark: _Toc201242006]Using Bloom’s Taxonomy to understand critical thinking
Bloom's Taxonomy, developed by educational psychologist Benjamin Bloom in the 1950s, is a widely used framework designed to promote deeper thinking and learning. It categorises critical thinking skills from basic recall of information to complex analysis and synthesis. Bloom’s model is useful because it illustrates a clear pathway for moving from simple knowledge of a concept to a deeper, more critical understanding and application.
Remembering
Understanding
Applying
Analysing
Evaluating
Creating

Bloom’s Taxonomy (Anderson & Krathwohl, 2001)
Bloom’s taxonomy breaks down the different levels of thinking that we use when we think about theories. The taxonomy starts with simple tasks at the base of the pyramid and moves toward more complex thinking.
1. Remembering is the most basic level. It’s about being able to recall facts, like remembering a name, a date, or a definition. 
2. Understanding means that you can explain something more fully in your own words. For example, you may be able to describe a theoretical concept such as empathy. Without accurate understanding, it is impossible to move to the more complex levels of critical thinking.
3. Applying is when you use what you’ve learned in real-life situations. For example, deliberately offering an accurate reflection of feeling to a client, to express your empathy for them.
4. Analysing is about breaking things down to see how they work. You might compare ideas, notice themes, or explore the reasons behind something. 
5. Evaluating involves making judgments. You might weigh up pros and cons, critique someone’s argument, or decide which approach works best.
6. Creating is the highest level of critical thinking. This is where you put ideas together in a new way — like writing a story, designing a project, or coming up with your own theory.
Each level of critical thinking builds on the one before, helping people move from surface learning to deep, meaningful understanding.
In your ‘theoretical knowledge’ essay you must evidence depth of thinking that moves beyond surface or superficial understanding. This means demonstrating all the levels of critical thinking in your application, from remembering, understanding, applying, analysing and evaluating, through to creating, which is the defining characteristic of postgraduate academic competence.
This might appear to be a lot to achieve in one application. But it does not always require a great deal of writing to demonstrate sophisticated levels of critical thinking ability. 
Here is an example to illustrate how you might evidence your ability to think critically.
[bookmark: _Toc198805101][bookmark: _Toc199920799][bookmark: _Toc201242007]Critical thinking example
Let us take Carl Rogers’ assertion, from his seminal work On Becoming a Person, that:
“The degree to which I can create relationships which facilitate the growth of others as separate persons, is a measure of the growth I have achieved in myself.” (Rogers, 1961, p. 32)
We can use this statement as an example to apply the levels of critical thinking.
1. Remembering

At the most basic level, you could clearly recall Rogers' assertion and state it accurately.

e.g., “Carl Rogers argued that the success of our therapeutic relationships is a measure of our own personal growth.”

2. Understanding

To show your comprehension of Rogers’ view, you could paraphrase the quote accurately, but in your own words.

e.g., “Rogers suggests that our ability to foster growth in others is directly related to our own personal development as therapists.”

3. Applying

To show that you can apply this theory, you could then relate the theory directly to your own therapeutic practice, giving an example.

e.g., “I notice that when I am aware of and actively working on my own issues in therapy myself, I tend to build more genuine and productive relationships with my clients. An example of this is when…”

4. Analysing

To analyse Rogers’ theory, you could break down the statement into its component parts and discuss how each element contributes to the meaning.

e.g., “Rogers explicitly connects personal growth in the therapist to the ability to foster growth in clients. Here, he positions the therapist’s healing as a fundamentally important quality, implying that therapists must maintain an ongoing reflective practice to be effective.”

5. Evaluating

To evaluate Rogers’ position on the personal growth of therapists, you could assess the strengths and weaknesses of his argument.

e.g., “One strength of Rogers’ claim is that it highlights therapist self-awareness as central to therapeutic effectiveness. However, it is also possible that focusing too heavily on the therapist's growth could divert attention away from the client’s needs and experiences.”
You can also compare different theories, to provide further evaluation of their suitability. Consider Aaron Beck’s assertion below:
“Cognitive therapy seeks to alleviate psychological stresses by correcting faulty conceptions and self-signals. By correcting erroneous beliefs, we can end the overreaction.” (Beck, 1976, p. 216)
To evaluate Rogers’ position on therapist growth, you could compare it to Beck’s perspective. 
e.g., “Rogers placed emphasis on the therapist’s personal development as central to the success of therapy. In contrast, Beck’s cognitive therapy prioritised correcting cognitive errors and beliefs within the client, focusing more heavily on therapist expertise in identifying and modifying dysfunctional thoughts, rather than connecting the effectiveness of therapy to the therapist’s personal growth.”
6. Creating:

To demonstrate creativity, describe how you have developed your own informed viewpoint or therapeutic approach, influenced by Rogers, but showing your original approach in response to your work with the client.

e.g., “Drawing on Rogers’ insight about the importance of the therapist’s personal growth, I've integrated a regular meditation practice into my working day. Meditation is helping me to generate insights and self-awareness about my relationship style, and my personal life. Over time, I’ve noticed that my own emotional growth does correlate to some extent with good client outcomes, perhaps because I am able to be more present to my clients when my mind is clearer. Rogers’ principle has now become a structured part of my professional approach, and my way of being as a therapist.”
When you refer to theories in your essay, be deliberate about which level of critical thinking that you are demonstrating, and ensure that you are evidencing the full range of your critical thinking capabilities.



[bookmark: _Toc199920800][bookmark: _Toc201242008]Part 3 
[bookmark: _Toc199920801][bookmark: _Toc201242009]Research knowledge: demonstrating your capability to understand and evaluate research
In Routes 3 and 5, the ‘research knowledge and skills’ essay criteria are the same:
Criterion 7: Research knowledge and skills:

 Undertake an in-depth, critical evaluation of a counselling/psychotherapy research paper that is of particular interest to you and your practice. You will need to:  
  
7.1 Provide a clear reference for the research paper you are writing    about.
7.2 Include your reasons for choosing the research paper in relation to your practice.
7.3 Include an evaluation of the methodology used. 
7.4 Identify the strengths and limitations of the study. 
7.5 Describe how you have applied the relevant findings in your own counselling/ psychotherapy practice.   
[bookmark: _Hlk199921247]There is additional guidance on what is required to meet this criteria in the application guide for accredited member to senior accredited member for route 3 and route 5: RPL routes for accredited members
[bookmark: _Toc201242010]Before you apply: building your research competences 
The ability to conduct and evaluate research is a core competence for senior accredited counsellors and psychotherapists. For your application to be successful, you’ll need to demonstrate research competences.  
Research competences include:  
· research literacy (understanding key terms, concepts, and approaches in research)

· practical research skills (such as an ability to conduct research interviews, writing a research proposal, completing a literature review or analysis of data from a service evaluation)

· understanding research ethics (familiarity with the ethical requirements of research involving human subjects)

· awareness and understanding of research methodologies (both quantitative and qualitative approaches)

· the ability to apply the above knowledge in critically evaluating research and applying findings to practice. 
Before you apply for senior accreditation consider whether you have developed the necessary research knowledge and skills, either through formal training or informal learning. Use the below checklist to assess your own competence in specific research skills and areas of knowledge. Mark each competence as one of the following: 
Confident – I understand and can apply this skill/knowledge. 
Somewhat Confident – I have some understanding but need more practice. 
Not Confident – I need training or further learning in this area. 
[bookmark: _Toc201242011]Research knowledge and skills: self-evaluation  
[bookmark: _Toc201242012]1. Research literacy 
1.1. Understanding Research Concepts 
I can understand and compare research methodologies (e.g. interpretivist, constructivist, positivist).  
I can explain the differences between research approaches (e.g. qualitative and quantitative research). 
I understand key research terminology (e.g., ontology, epistemology, phenomenology, hypothesis, credibility, variables, sample size, reliability, validity, positionality). 
I can describe different research designs (e.g., experimental, grounded theory, case study, ethnography, randomised controlled trials). 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 

 1.2. Finding and Accessing Research 
I know how to search for academic literature using databases like EBSCO, PsycINFO, or Google Scholar. 
I can differentiate between peer-reviewed journal articles and non-academic sources. 
I am familiar with major journals in the counselling and psychology field. 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 
 1.3. Understanding Research Ethics 
I understand the principles of ethical research, including informed consent, confidentiality, and participant welfare. 
I am aware of research ethics guidance from organisations such as the BACP, APA, or BPS. 
I know how to assess whether a study has required and/or received ethical approval. 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 
 1.4. Evaluating Research Quality  
In quantitative research, I can assess a study’s validity, reliability, and generalisability. 
In qualitative research, I can assess a study’s credibility, dependability, and transferability. 
I understand why different research approaches are evaluated according to different criteria. 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 

2. [bookmark: _Toc201242013]Practical research skills 
2.1  Conducting research 
I can conduct a systematic literature review to synthesise a range of knowledge and identify gaps in knowledge, or; 
I can undertake a substantial research project, or; 
I can undertake a systematic case study 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 

2.2 Collecting and analysing data 
I know how to collect qualitative data (e.g., interviews, focus groups). 
I am familiar with quantitative data collection methods (e.g., surveys, controlled trials). 
I can analyse data either using software (e.g., SPSS, R for statistics; NVivo for qualitative analysis) or applying a systematic qualitative analysis (e.g. thematic analysis, systematic case study, grounded theory). 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 

2.3 Interpreting Research Findings 
I can understand and critically assess the significance of statistical results (e.g., p-values, effect sizes) in quantitative research, or 
I can identify key themes and patterns in qualitative research. 
I understand the limitations of different data analysis techniques. 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 
2.4 Writing and Publishing Research 
I can write academic papers or reports. 
I understand how to structure a research article (introduction, methods, results, discussion). 
I am familiar with and can use referencing styles (e.g., APA, Harvard). 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 

3. [bookmark: _Toc201242014]Critical evaluation of research 
3.1. Assessing Research Quality 
I can evaluate the relevance and usefulness of a research approach (research question and method) in relation to the existing literature in that field of enquiry 
I can assess whether a study’s methodology is appropriate for its research question. 
I can critically evaluate the trustworthiness and dependability of qualitative research using established criteria. 
I can critically evaluate the implications of the research 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 
3.2. Recognising Bias and Limitations 
I can identify common biases in research (e.g., selection bias, confirmation bias, funding bias). 
I am able to assess the degree to which a study’s limitations affect its conclusions. 
I understand how researchers develop and demonstrate reflexivity and transparency. 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 

3.3. Applying Research to Practice 
I can determine the relevance of a study’s findings to my counselling practice. 
I consider client diversity and individual differences when applying research evidence. 
I integrate research findings with professional judgment according to my client’s needs. 
☐ 	Confident 
☐	Somewhat Confident 
☐ 	Not Confident 

[bookmark: _Toc201242015]Suggestions to develop your research competences  
If you’ve not completed a postgraduate training that included research, it’s likely that you’ll need to develop competence and confidence in one or more of these areas, although you may already consider yourself to be competent in many of these categories. 
When you have identified your areas of development, make a training plan that will enable you to build any competences that you want to develop. Periodically review the above self-assessment, to ensure that you are on track to developing the necessary knowledge and skills. 
This guide cannot prescribe a specific training plan for you, because you’ll need to tailor your learning to your own areas of development. However, in the below section you will find some suggested activities that might support you in building your research capabilities. 
[bookmark: _Toc201242016]Deepen your knowledge and understanding of research practice and theory 
1. Read introductory books on counselling research, such as:  
McLeod, J. (2022). Doing research in counselling and psychotherapy (4th ed.). Sage. 
McLeod, J. (2025). An introduction to counselling and psychotherapy: Theory, research, practice and social purpose (7th ed.). Open University Press. 
Bager-Charleson, S., & McBeath, A. (2023). Supporting research in counselling and psychotherapy: Qualitative, quantitative, and mixed methods research. Sage. 
Bager-Charleson, S., & McBeath, A. (Eds.). (2020). Enjoying research in counselling and psychotherapy: Qualitative, quantitative and mixed methods research. Palgrave Macmillan. 
​Aveyard, H., Payne, S., & Preston, N. (2016). A post-graduate’s guide to doing a literature review. Open University Press. 
Braun, V., & Clarke, V. (2014). Successful qualitative research: A practical guide for beginners. Sage. 
Vossler, A., & Moller, N. (Eds.). (2015). The counselling and psychotherapy research handbook. Sage. 
Tip: Join your local library to access books on loan and reduce costs. Many universities also offer guest membership to their library for a fee. 
2. Use BACP research resources, most of which are free for members to access. A range of materials are available, including written guides, discussion panels, and videos.  

3. Attend the annual BACP Research Conference, either in person or online, or via on-demand videos.

4. Use the search engine EBSCO (one of your BACP membership benefits) to find published research on a range of counselling and psychotherapy topics. 

5. Regularly read Counselling and Psychotherapy Research (CPR), an international peer-reviewed research journal available free to BACP members, to access high-quality and relevant research. 

6. Read the BACP Good Practice in Action research overviews, as examples of focused literature reviews  as examples of focused literature reviews 

7. Subscribe to another counselling research journal such as: 
Psychotherapy Research 
British Journal of Guidance and Counselling 
Psychotherapy and Politics International 
Journal of Counselling Psychology 
Pluralistic Practice 
8. Access both free and paid research resources and workshops in the BACP Learning Centre.

9. Make use of online resources, such as YouTube tutorials on research methods and statistical analysis, which can make complex topics more accessible.  

10. Consider enrolling in formal training. Free online courses from platforms like Coursera and Future Learn offer structured learning in areas such as qualitative and quantitative research. Many universities also offer short courses and workshops (both in person and online) on particular research approaches and methods. 






 
[bookmark: _Toc201242017]Gain practical research experience 
1. Conduct a literature review, using EBSCO or Google Scholar. 

2. Conduct a small-scale non-research project, such as a service evaluation, to learn how to apply data analysis concepts in real-world settings.

3. Collaborate with research-active colleagues in gathering and analysing data. Consider joining the BACP research networks to connect to other researchers.  

4. Seek mentorship from experienced researchers or engage in research-focused supervision to help you develop confidence in conducting and interpreting research. 

5. Consider becoming a research participant in current research projects, to understand research methods and ethical procedures as a participant. Check the BACP research noticeboard to find opportunities.  

[bookmark: _Toc201242018] Understand research ethics  
1. Ensure that you understand and know how to apply the BACP Ethical Guidelines for Research in the Counselling Professions. 

2. Make use of BACP resources such as the relevant research extracts from the Ethical Framework, and Good Practice in Action Guides, such as How to Write a Research Proposal. 

3. Complete a specific research ethics short course, often offered by universities, training centres, and online platforms.  

4. Become familiar with data protection laws, such as GDPR in the UK, which are essential when handling participant information in research. Ensure that you understand GDPR implications for research, by accessing freely available factsheets and videos, such as this one provided by the National Institute for health research (NIHR): GDPR and research - An Overview for Researchers 

5. Read relevant books on research ethics, such as: 
McLeod, J., & McLeod, J. (2025). Ethics in participatory research on counselling and psychotherapy: Justice, solidarity and care. Routledge. 
Israel, M., & Hay, I. (2006). Research ethics for social scientists: Between ethical conduct and regulatory compliance. Sage.
[bookmark: _Toc201242019]Learn about how researchers apply different research methodologies 
1. Attend workshops or webinars provided by academics and researchers to deep your understanding of qualitative and quantitative approaches. Most conference presentations include a critical reflection on their chosen research approach, which will help you to develop critical awareness of the strengths and limitations of specific methods. 

2. Engage in peer discussions with colleagues to develop your familiarity with research design. Download a specific research article and critique it in groups, or with your supervisor. The research landscape can feel complicated and alienating, but over time you’ll  become more familiar with its jargon! 

3. Attend conferences in person or online. Consider the BACP Research Conference, the Society for Psychotherapy Research Conference, and other conferences organised by your local university or OnlineEvents. 

[bookmark: _Toc201242020]Develop data analysis skills  
1. Learn to use statistical software like SPSS or R to assist in analysing quantitative data. Many online platforms offer free training workshops and other resources in using data analysis software. 

2. Familiarise yourself with qualitative research analysis methods. Webinars and online tutorials can provide step-by-step guidance on how to interpret and apply qualitative research data in practice. 

[bookmark: _Toc201242021]Learn about the reflexive context of counselling and psychotherapy research 
Counselling and psychotherapy research often works under different conventions from research in other fields. For example, researchers are more likely to refer to themselves as “I” in their published writing, rather than the third person. This is because of the importance of researcher reflexivity in qualitative counselling and psychotherapy research.  
1. Read books and articles on researcher reflexivity, such as: 
Etherington, K. (2004). Becoming a reflexive researcher: Using our selves in research. Jessica Kingsley Publishers.  
Bager-Charleson, S. (2014). Doing practice-based research in therapy: A reflexive approach. SAGE Publications Ltd. 
2. Practice writing reflexively, to develop a researcher’s mentality towards your own professional practice. For more information on this, try:  
Bolton, G., & Delderfield, R. (2018). Reflective practice: Writing and professional development (5th ed.). SAGE Publications Ltd.  
Finlay, L., & Gough, B. (Eds.). (2003). Reflexivity: A practical guide for researchers in health and social sciences. Blackwell Science.  
Goldberg, N. (2010). Writing down the bones: Freeing the writer within (2nd ed.). Shambhala Publications. 
[bookmark: _Toc201242022] Developing writing and publishing skills  
1. Start by writing private (confidential) reflective pieces and case studies that explore your own counselling practice. Your application for BACP senior accreditation includes reflective practice criteria, which you could consider completing first, to further develop your reflective writing skills. 

2. Read published articles critically, exploring the language they use, the structure of their article, and how they present findings. Think about why certain articles are more accessible or helpful to you than others, and why that is. 

3. Online, peer-reviewed journals always provide submission guidance. Read the submission guidance of the journals listed above, or any other journals that interest you, and consider how authors are invited to meet different journals’ eligibility criteria. 

4. If you can, submit a reflective article or book reviews to a counselling journal, to share insights and contribute to the profession. (Always ensure that you meet research ethical requirements when submitting your work for publication!) 

When you have developed your research competences enough to feel reasonably confident that you can offer a nuanced and critical understanding of a research paper, you will be ready to prepare your ‘research knowledge and skills’ essay. 

[bookmark: _Toc201242023]Preparing your research essay submission 
To demonstrate research competence in your application, you must critically evaluate a research article whose findings are relevant to your own counselling or psychotherapy practice.     
[bookmark: _Toc201242024]Selecting a research article 
To prepare for this essay, you must select a suitable research article from Counselling and Psychotherapy Research (CPR). It is important to select an article that is interesting to you, relevant to your practice, and which uses a research method that you understand well. 
A guide to accessing CPR research articles can be downloaded here:    
 
When selecting the article, ensure that you possess sufficient research competence to be able to make an informed critical evaluation of the article that you have selected (including evaluating its methodology, design, implementation, contribution, limitations, and rigour).  
 
Remember to copy a complete citation of the article, from the CPR website. 
 
Open ‘Tools’ 
 
[image: A screenshot from the CPR website demonstrating  where the open tools  is located] 
 
 
Select ‘Export Citation’  
[image: A screenshot from the CPR website demonstrating where export citation button is.] 
 
 
Select and copy the complete citation 
 
[image: A screenshot from the CPR website demonstrating the 'how to cite' section.] 
 
 

[bookmark: _Toc201242025]Evaluating the research article  
For more information on how to evaluate research, please read BACP’s factsheet Critically Appraising Research. 






[bookmark: _Toc201242026]Part 4 
[bookmark: _Toc201242027]Presentation and formatting 
 
[bookmark: _Toc201242028]Structuring your ‘theoretical knowledge’ essay 
A clear structure to your ‘theoretical knowledge’ essay will help demonstrate your understanding of therapeutic theories and how they connect to your practice. A well-organised essay makes it easier for assessors to follow your thinking and recognise your professional and academic competence. 
Here’s a practical, step-by-step approach to structuring your essay.  
1. Prepare your materials 
Before you start writing, review your notes and identify the key theories that you want to discuss. Think about how each theory connects with your own therapeutic experience, and how you can refer to these theories in a way that will help you to answer the essay question. 
2. Decide on an essay structure 
An effective essay structure typically has three clear parts: 
· Introduction 
Briefly explain your topic and clearly state what your essay aims to show. 
· Main Body 
Organise your main points logically. There are many ways to do this, but what is most important is that each step follows naturally from the one before. This will help your assessor to keep up with your train of thought. 
· Conclusion  
Summarise your main points and state clearly how the theory informs or shapes your practice. Suggest any reflections, adaptations, or further questions this raises for you. 
3. Write clear paragraphs and sentences 
Each paragraph should have a clear point that contributes directly to your overall essay structure, narrative, or argument. Begin with a clear topic sentence that states the main idea of the paragraph. Follow with explanations, evidence from theory or examples from practice, and brief analysis. End each paragraph by summarising the main point briefly or by linking smoothly to the next paragraph. 
Aim for short, clear sentences that communicate your ideas simply and clearly. Avoid overly complex language or jargon. Write as if explaining to a professional peer, keeping your sentences straightforward. 
Use the first person (speak from your own experience) and an active tense (the subject of the sentence does the action). For example, instead of writing… 
It is considered important by many practitioners that a non-judgemental stance is maintained within the therapeutic relationship, in order that clients may feel sufficiently safe to disclose difficult material. 
          write… 
I aim to stay non-judgemental so that my clients feel safe enough to share difficult experiences. 
4. Offer clear conclusions 
Clearly summarise your key points from the essay, so that your assessor knows what you consider to be most important in what you have written. Revisit your main question or argument, stating clearly what your discussion has shown, and briefly reflect on what your theoretical analysis means for your ongoing therapeutic practice. This kind of reflection demonstrates your capacity to apply theory thoughtfully and critically. 
[bookmark: _Toc201242029]Structuring your ‘research knowledge and skills’ essay 
A clear structure to your ‘research knowledge and skills’ essay will help demonstrate your critical understanding of research and your research capabilities. A well-organised essay makes it easier for assessors to follow your thinking and recognise your professional and academic competence. 
Here’s a practical, step-by-step approach to structuring your essay.  
1. Prepare your materials 
Before you start writing, review your notes and identify the key critical points that you want to make about your chosen research paper. 
2. Follow the suggested essay structure 
Your ‘research knowledge and skills’ essay is more straightforward to organise than your ‘theoretical knowledge essay’. The essay question for Criterion 7 has five sub-criteria, which form a logical structure for your answer, as follows:

Introduction: 
7.1. Provide a clear reference for the research paper you are writing about.
7.2. Include your reasons for choosing the research paper in relation to your practice.
Main body of the essay:
7.3. Include an evaluation of the methodology used.  
7.4. Identify the strengths and limitations of the study. 
Conclusion:
7.5. Describe how you have applied the relevant findings in your own counselling /  psychotherapy practice.  


3. Write clear paragraphs and sentences 
Each paragraph should have a clear point that contributes directly to your overall essay structure. Begin with a clear topic sentence that states the main idea of the paragraph. Follow with explanations of your point, making specific reference to your research paper and to other relevant information, such as published information about the methodology employed in the research (remember to reference any other sources that you refer to!). Use these examples to strengthen your critical analysis. End each paragraph by summarising your main point briefly or by linking smoothly to the next paragraph. 
Aim for short, clear sentences that communicate your ideas simply and clearly. Avoid overly complex language or jargon. Write as if explaining to a professional peer, keeping your sentences straightforward. 
Use the first person (speak from your own experience) and an active tense (the subject of the sentence does the action). For example, instead of writing… 
It is considered important by many researchers that a reflexive stance is maintained within the research paradigm, in order that findings may be more trustworthy…
          write… 
I noticed that the researcher used reflexive memos to record and process their own thoughts and feelings, during the interview phase. This is in line with the reflexive research approach recommended by… 
4. Offer clear conclusions 
Clearly summarise your key points from the essay, so that your assessor knows what you consider to be most important in what you have written. Revisit your main argument, stating clearly what your critical analysis of the research has shown. 

[bookmark: _Toc201242030]Referencing 
When you are referring to theories or ideas that were coined or developed by an author or researcher, you should always reference their work. Referencing is a straightforward way to credit the sources you’ve used in your submission. We ask that you use the APA (American Psychological Association) system of referencing.  
[bookmark: _Toc201242031]Why reference? 
Referencing gives credit to the authors whose work you’ve used, helps readers find your sources, and adds credibility and authority to your own writing. Using correct referencing adds credibility and authority to your writing. By following APA style, you ensure consistency and clarity in your referencing. 
Here are the most common types of publication that you may use in your submission, with instructions for formatting the citations correctly. We illustrate the formatting style with fictional examples. 
Elements of APA style  
 
1. In-text citations  
 
These appear in the body of your work and briefly identify the source of information.
 
Format: (Author, Year) 
 
Examples: 
 
If you include the author’s name in the sentence, place the publication year in brackets immediately after the author’s name: 
 
Brown (2025) emphasises the importance of ethical practice. 
 
If you don’t use the author’s names directly, cite the author and publication year at the end of the sentence. 
 
A recent study highlights the importance of ethical practice (Brown, 2025). 
 
If you are quoting a writer directly, include a page number in your citation: 
 
 		“Ethical practice inspires trust" (Brown, 2025, p. 45). 
 
When citing multiple co-authors for the same publication, use this formatting: 
 
Two authors: Smith and Brown (2022) emphasise that trust is a key aspect of ethical practice. 
Three or more authors: Taylor et al. (2019) found that clients place high importance on trust. 
 
When citing more than one publication, list them separately: 
 
Several studies have highlighted the importance of trust in ethical practice (Brown, 2025, Smith & Brown, 2022, Taylor et al., 2019). 


 



2. Reference List  
 
This appears at the end of your document and provides full details of all the sources cited in your work. List every source that you cite, listing them in alphabetical order. 
 
Format: Author(s). (Year). Title of the work. Source (e.g., Publisher, DOI). 
 
Example (book): 
 
Format: Author(s). (Year). Title. Publisher. 
Brown, Z. (2025). Ethics in practice. Ethical Press. 
 
Example (chapter in an edited book) 
 
Format: Author(s). (Year). Title of chapter. In Editor(s) (Ed.), Book Title (pp. xx–xx). Publisher. 
 
James, P. (2017). Working with trauma. In R. Patel (Ed.), Trauma therapy insights (pp. 45–70). Practice Publications. 
 
Example (journal article): 
 
Format: Author(s). (Year). Title of article. Title of Journal, Volume (Issue), page range. DOI or URL. 
 
Smith, A., & Brown, Z. (2022). Ethical decision-making in teams. Journal of Ethics, 15(3), 45- 59. https://doi.org/10.1234/joe.2020.5678  
 
Example (website): 
 
Format: Organisation or Author(s). (Year). Title of webpage. Retrieved Date, from URL. 
 
NHS. (2022). Trauma-informed care in health services. Retrieved January 10, 2025, from https://www.nhs.uk/coproduction  
 
Check that every in-text citation has a corresponding reference in your reference list (and vice versa). By using these guidelines, you’ll create clear, consistent, and professional references.  
 
If you ever feel unsure, you can consult the official Publication Manual of the American Psychological Association (7th ed.). 
 
 
[bookmark: _Toc201242032]Formatting your document 
 
1. Document Format 

· Use the template provided and save your essay as a Word document (.doc or .docx)
· Use margins (2.54cm / 1 inch on all sides). 

2. Font and Spacing 

· Use a clear, readable font like Arial, Calibri, Trebuchet, or Times New Roman. 
· Font size: 12 point. 
· Use 1.5 or double line spacing to keep it easy to read. 
· Align your text to the left (not justified) and use paragraph breaks between each paragraph. 

3. Headings and Subheadings 
· You can use the sub-criteria as your headings/subheadings to structure your work if it helps. Alternatively, you can use simple headings of your own (e.g. Introduction, Theory 1, Application to Practice, Conclusion), provided you cross-reference to the sub-criteria throughout your work to show where you have included the corresponding relevant evidence 
· Keep headings consistent in size and style. 

4. Word Count 
· You must stay within the word count limit given for each criterion e.g. up to, but no more than 1,500 words. 
· Include the final word count at the end of your essay (excluding references). 
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