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1. Executive Summary
1.1 Context
The draft Ethical Framework underwent a second consultation during the period 7 October 2025 and 31 January 2026. The consultation was made up of informal conversations on Microsoft Teams (MS) Teams with case presenters for professional conduct cases, accredited training organisations, supervisors, accredited organisations, approved qualifications providers, expert voices within the counselling field, and member representatives from minority ethnic groups. 

The purpose of the consultation was to give participants a copy in advance of the new draft Ethical Framework and ask for their feedback on what supporting supplementary resources could be developed to give greater clarity and context to the use of the framework in their counselling context.

Findings
Overall, there was a consensus that the world of counselling had changed rapidly and significantly since the last Ethical Framework in 2018. Most participants recognised the need for a changed framework although some mourned the loss of the previous framework. This was evident in relation to the section on Personal Moral Qualities (PMQs) where some courses felt that it would be difficult to assess fitness to practise without PMQs.

In general, there were positive comments made about the new framework and participants liked the style in particular and recognised the necessity for the greater clarity found in the Core responsibilities’ section. The rationale was a welcome progression, and the emphasis on collaborative, relational work was generally welcomed. The inclusion of anti-oppressive practice (AOP) was seen as an important step by a number of the participants as long as members understand what is meant by working within the principle of AOP.

The rationale for ethical decision-making was particularly welcomed, and it was suggested that it might form a specific separate resource in addition to being embedded within the new Ethical Framework. 

Priority resources 
Participants recognised the need for specific priority resources for: anti-oppressive practice; artificial intelligence; disability; gender sex and relationship diversity; international working; online working; and legal and safeguarding. 



Additional resources
Given the nature of the changes to the Ethical Framework from the 2018 version, participants felt it that a number of more commonplace ethical issues could have resources provided for areas which included: complaints; contracting; endings; record-keeping; rupture and supervision.

Non-priority additional resources  
These additional resources related to areas which emerged from the new Ethical Framework but were not necessarily considered a priority. These included collaboration; competence; self-care; and social media use; working with disability; and working with neurodiversity. 

Organisation resources
Accredited organisations wanted resources which addressed the above lists but also identified specific areas that applied to their counselling provision. These included safeguarding; supervision and clinical responsibility; and legal provision for disability for access etc.

Training provider resources
Many of the above resources were identified by training providers, and some specific ones were requested to address the changing nature of the counselling training world. These included: reasonable adjustments; fitness to practise; and ‘real-world’ guidance.
 
‘Mind the Gap’ support for newly qualified practitioners
Many training providers and supervisors expressed that once trainees had completed their course, they were typically seeking work as private practitioners. At this point, a lot of focus was being put into developing a website, social media, and advertising. Much less consideration was being given to competence, expertise, and inexperience. 

Some trainees returned to their training course or turned to their supervisor for guidance when they experienced unexpected ethical issues within the work. As the newly qualified practitioners felt a little lost, it was suggested that greater support be offered to this group in the form of some kind of newly qualified support package.

Themes and significance
Under the main theme of resources, the theme could be broken down into three areas: i) content, ii) style/presentation and iii) complex decision-making.

i. Content
Under content there were discussions around the main issues and the priority areas that needed to be covered. These acknowledged the changing landscape of counselling, and the areas where trainers, supervisors and organisations would benefit from consistent resources which aligned with the Ethical Framework and with accreditation information.

ii. Style
The style of the resources was felt to be particularly important to be able to meet the needs of disabled and neurodiverse members and also to be able to provide information in a speedy, readily accessible format aligned to other forms of media that members consume. These include podcasts, videos, and ‘real-life’ case studies amongst others.

iii. Complex ethical decision-making
Participants recognised the complexity of some of the ethical issues, which would need to include a number of ethical decisions in one case study for example. Additionally, they may need to identify the alternative decisions that could be made. For this reason, it was felt that greater attention needed to focus on how to make those complex ethical decisions within the context of counselling work. Using points for reflection was requested as aides for greater understanding of these scenarios.

Conclusion
Overall, the participants to the second consultation informal meetings agreed that a new form of Ethical Framework needed to be produced to meet the changing demands of counselling practice. Suggestions for additional resources varied amongst the participants but there were many common themes for trainers, organisations, and supervisors in providing clear, explicit, and ‘real-world’ support for trainee and newly qualified practitioners. 



















2. Consultation
2.1 Introduction 
The second consultation was conducted during the period 7 October 2025 and 31 January 2026. It was carried with representative groups of members including representatives from case presenters for professional conduct cases, accredited training organisations, supervisors, accredited organisations, approved qualifications providers, expert voices within the counselling field, and member representatives from minority ethnic groups.

Meetings were held with nine accredited training organisations, 23 organisational members, three senior representatives of an Approved Qualification provider, four supervisors, three members in relation to Professional Conduct cases, five expert voices within counselling, and six lived experience members (see table 1). More details on these conversations is provided below.

It was felt that for the Ethical Framework to be meaningful and a resource that engages members in how they expect to use the framework and what supporting resources might be anticipated, these could best be ascertained through informal discussions.

2.2 Main consultation data 
The second consultation was carried out across a range of groups (as above) and was carried out as a series of informal conversations with stakeholders in these groups. These conversations addressed how the participants felt they would use the new Ethical Framework and what additional resources were felt to be necessary in order to use the new Ethical Framework. They additionally offered participants an opportunity to reflect on how they use the 2018 Ethical Framework currently, and what the impact of the new Ethical Framework will be upon their practice.

Additionally, as the new Ethical Framework is intended to be used alongside more detailed supplementary resources to provide the depth and detail that the new Ethical Framework cannot address on its own, a discussion of the nature of these resources took place. These informal qualitative conversations took place over a Teams video platform and were mostly conducted with one, occasionally two, members of the Ethical Framework review team.

Prior to the consultation conversations the individuals or groups were sent a copy of the draft of the new Ethical Framework to read and understand before the meeting. This enabled participants to familiarise themselves with the style and philosophy of the framework and to be able to reflect on where they felt there was a need for specific resources related to their form of counselling practice.

2.3 Process
The new Ethical Framework needs to be understood by members. Therefore, it needs to be addressed within training, used within organisations, used within supervision and to align with the BACP equality, diversity, and inclusion (EDI) strategy. Additionally, the Ethical Framework is used within Professional Conduct and needs to be a robust document which can meet the requirements of its Professional Conduct remit. For these reasons, it was necessary to develop a wide ranging second consultation on the new Ethical Framework. 

Members were contacted in a range of areas including lived experience representatives, supervisors, members of professional conduct panels and accredited training and accredited organisational providers. Where large groups were involved, for example with the accredited training courses and the accredited services, volunteer participants were randomly put into groups of between three and five according to their availability. 

This number offered the opportunity for all members to have the opportunity to provide their input within the time available. Sessions were booked for one hour and were typically conducted by two staff members, one acting as a questioner/facilitator and the other as a note taker. All meetings were held between 7 October 2025 and 31 January 2026.

Conversations were themed using an informal method of thematic analysis, appropriate to the form of data collection and participant selection used for this process. It did not follow a more formal methodology as might be expected with a planned research project.

2.4 Selecting the participants  
Accredited training providers
One hundred and twenty-nine BACP accredited training course representatives were contacted. These represent 66 institutions, many of whom run more than one accredited course. Of the initial 129, 22 contacts responded to the request, this represents 34% of accredited training institutions responding and wishing to take part. Representatives of nine courses in total took part in the consultation, thus 41% of those who responded were able to take part in the consultation. This represents 14% of all accredited courses participating in the consultation. 

Accredited organisations
One hundred and forty-eight BACP accredited organisation representatives were contacted. Of these 148, 25(17%) contacts responded to the request, and 23 accredited organisations responded and wished to take part. Of those who responded 92% wished to take part in the consultation. This represents 17% of all accredited organisations participating in the consultation.


Approved qualification providers
CPCAB trainers were contacted to take part and additional staff within the CPCAB group were contacted to enable access to the trainers. Eventually, three senior staff from CPCAB took part in a conversation about the second consultation about the new Ethical Framework.

Supervisors
This group was harder to identify as there is no specific list within BACP of supervisors. Informal contact was made at the supervisors conference, and at two final BACP Making Connections events, which fell in the second consultation period. Eight were willing to participate and four supervisors (50% of these) were finally available to participate in the consultation.

Lived experience representatives
Five members volunteered to offer feedback for the second consultation based on their lived experience. Of these two identified as disabled, one identified as neurodiverse, two identified as being from an Asian and Muslim background. (Additionally, one contributor whose expert voice represented a black psychotherapy perspective, has their views represented within the expert voice findings).

Professional Conduct representatives
One Legal professional conduct case presenter was able to participate in the second consultation and offer feedback on the new Ethical Framework. Two chairs of professional conduct panels participated in the second consultation of the new Ethical Framework.

Expert voices
Five members with recognised expertise in the field of counselling and psychotherapy offered to participate and discuss the new Ethical Framework and the need for additional supplementary resources.

 
	  
	 Who
	Number of participants

	1 
	Accred. trainers 
	9 courses

	2 
	Accred. Organisations 
	23 organisations

	3 
	Approved Qual. providers   
	3 senior staff

	4 
	Supervisors 
	4

	5
	Lived experience 
	5

	6
	Professional Conduct Case Representatives
	3

	8
	Expert voices  
	5



Table 1: Participants within the second consultation - qualitative conversations
3. Themed findings  
Of the feedback conversations, five groups: trainers, organisations, supervisors, Approved Qualification providers, lived experience experts and expert voices were all focused on resources which provide support for improved practice. Panel chairs and case presenters primarily focused on how the Ethical Framework functioned as a document of accountability within Professional Conduct cases. However, their input also provided valuable feedback on the types of resources that would be beneficial to refine and provide clarity for members on typical issues which reach Professional Conduct.

Findings of the conversations identified conversations falling into a set of broad themes. Broad themes focused on resources; organisational issues; supervision; fine grained ethical issues; anti-oppression; how to promote to practitioners; professional conduct issues; ongoing CPD; fitness to practise; institution and course issues; and public safety issues. Over time some of these broad themes merged where there was less discussion about a particular issue, or its meaning aligned with one of the other main themes.

3.1 Theme 1 - Resources
Discussions about resources were focused on three main areas: content, presentation and addressing complex decision-making. Participants often felt the loss of the 2018 Ethical Framework whilst also recognising the need for a new framework which addresses the changing pressures within counselling which are part of the societal changes since 2018.

i. Content
The content of the resources was broad and detailed, and many participants felt that in particular a focus on the legal aspects of the Ethical Framework needed prominence within the resources.

Legal and safeguarding
“Needs more guidance on the legal elements of this”.
Resources supporting all areas of the four jurisdictions were requested, particularly where these may differ in relation to certain laws, for example in Northern Ireland the Equality Act 2010 does not apply. 

“N.I. Relevant resources needed”.
Moreover, it was recognised that there is a change in the responsibilities of practitioners in respect of their legal and professional responsibility, where this has been made clearer in the new Ethical Framework. Participants felt that much more guidance was needed around this, this was felt especially important in training programmes where trainees need to learn their responsibilities, and in organisations where trainees are typically working for their placement hours. For example, safeguarding and working with risk are some areas where much has changed since many people (including trainers and practitioners in services) undertook training.

“Suicide, much has changed since initial training. Up-to-date resource”.

“Legal and ethical responsibilities and more engaged”.

Working with trainees
Trainers clearly wanted the resources to be able to support implementing the changes to the Ethical Framework within training programmes. They also felt that more should be offered by BACP to support this so that they could signpost student members towards this support from their professional body.

The feedback from participants indicated that teaching the Ethical Framework could vary quite significantly across courses and according to the confidence of staff members. The likely outcome of this is that trainees are leaving their courses without sufficient or equivalent knowledge or understanding of the Ethical Framework and how to use it in practice. 

Some of the discussions focused on the problems training courses have with high staff turnover, inexperienced staff, and host colleges not fully recognising the challenges of teaching practitioners on counselling courses. These challenges include, wounded healer trainees, trainees as consumers, and the expectations of large course cohorts, which are not always suited to counselling training.

International working
Much more guidance was sought around international working as many organisations have clients abroad, many trainees consider international working as a model of online working once qualified, and the prevalence of online platforms recruiting practitioners who may be asked to work internationally was reported as being on the increase. It was felt that at present, there is not enough guidance on the parameters and risks of international work.

Some participants felt that it could be useful to have online modules for international working to ensure that members are using the best practice guidance and are understanding the risks to themselves through for example, a lack of competence, or practitioner registration, alongside the risk to clients who may be in a vulnerable or safeguarding situation.

Working with disability
Some participants felt that greater guidance needed to be given to practitioners working with disability and their legal and professional responsibilities within this. For example, a greater appreciation of accessibility needs for example in providing seating to meet the needs of an obese client, to provide an accessible therapy space for clients in wheelchairs and to accept that clients may have a number of needs (not always visible) which need to consider the totality of the person. It was requested that when developing resources that resources are considered from an inter-sectional viewpoint and not from an ableist, neurotypical viewpoint.

Neurodiversity
When working with neurodiverse clients, participants with lived experience in this area felt that it was important to remember that clients often want practitioners who are from a similar background. It was felt that working with a practitioner from a similar background can send a message to clients that it’s OK not to be OK, as this may send an affirmative message to clients.

“People want counsellors that are flawed, they can relate to their concerns.”

Additionally, for all therapists working with neurodiversity, having additional resources that aid understanding of what might be most helpful in gaining insight into a client’s perspective and frame of reference for the work was felt helpful.
 
Working agreement, contracting and endings
It was felt that having a resource which was explicit about the working agreement was needed. One that clearly identifies when the work begins and therefore when the working agreement begins. 

Furthermore, participants felt that the area of developing a contract would be helpful if expressed as bullet points or a simple card linking it to the Ethical Framework. 

“contracting is a really important part of preventing future problems. What would a contract look like?” 

Endings were similarly felt to be an area where there could be misunderstanding about how best to end. How practitioners balance the needs of their client against their own self care needs was felt to be something that is often not considered. 

“Put into contracting that we can withdraw from the work if circumstances demand (emotional capacity).”

Artificial Intelligence (AI)
Participants felt that a key distinction within supplementary resources needs to be on the difference between AI administrative use and AI clinical use. Understanding data handling risks was felt to be a key area where practitioners are likely to have limited understanding, and resources which enable them to assess the risks of AI use were felt to be a key addition.

Furthermore, practitioners may need to accept that clients are likely to be using AI and to have a plan for how this might be used within the therapeutic work. Particular concerns with AI focused on the biases within its reporting which may not be readily understood. Moreover, the risks of AI use in academic writing and other formal documents are something that need to be considered. Most participants felt that AI is likely to have an impact on therapy in the future and for this reason, members need to keep up to date with changes to AI through their ongoing CPD.

ii. Presentation
Many participants stressed the importance of how information is communicated on the new Ethical Framework and the new approach to the use of for example, the ethical decision-making model within it. Most participants agreed that current styles of communication include apps (applications), short videos, audios, podcasts and flowchart or visual style information.

Much of the reasoning for these suggestions were on the basis that younger members are more familiar with shorter styles of communication, with video explainers of information and readily accessible information, possibly in the form of an application. 

Additionally, in relation to the accessibility needs of many members, it was felt that providing a range of forms of communication was vital, for example, visual documents and flowcharts are seen as particularly important to visual learners and those with other specific learning needs. Audio and podcast information were suggested as being useful to members with visual impairments and to those who prefer learning through audio communication.

“Visual shape of document helpful - perhaps develop diagrams, flow charts, different people learn/understand in different ways.”

Moreover, an overwhelming number of participants stressed the multi-learning styles of people who prefer to learn whilst also undertaking another activity. For example, many people like to listen to podcasts while out walking or running. Moreover, it was felt that a combination of quick, readily accessible written and other information, should be presented alongside more detailed and in-depth information which may support different issues in greater detail.

A common response amongst participants was to provide vignettes and case studies to guide trainees in their practice and to provide points of reflection for their consideration. It was emphasised that as the world of counselling has changed considerably since the 2018 Ethical Framework, basing those examples in ‘real-life’ scenarios was felt to be a really valuable format.

Key areas, for example, the rationale, were considered, and many responses requested detailed guidance on how to develop the rationale, again these requested supporting examples and points of reflection. Offering case study scenarios where trainees and qualified members can learn from the case studies was felt to be really important, particularly if presented in a ‘no-blame’ style.

“No blame' breakdown - review resources - so that it won't happen again. Action learning sets for example.”

“What were the points where different decisions could have been made?”

“Illustrative with practical examples. Two scenarios that seem similar but could go in two different directions illustrate to avoid the ‘one right answer’. Working in the shades of grey, demonstrate process.”


Neurodiversity
Neurodiverse participants offered guidance on how to make resources accessible to neurodiverse members. These included recognising that the ethical decision-making model could be lifted out of the main document and presented separately. It was felt that within the body of the main document it could feel quite overwhelming for members. Once again, a focus on practice elements and providing points for reflection were felt to be particularly important to neurodiverse members. 

Participants stressed that often neurodiverse members learn in an experiential way and that communicating information through the use of a workshop, or a theatre group could be particularly important to this group. Specific forms of presentation using bullet points or video resources were felt to be useful for addressing the needs of neurodiverse members. Resources for decision-making templates like a decision tree were also felt to be useful for neurodiverse members.

iii. Working with complex ethical decisions
There was a view among the participants that as the world of counselling changes and includes more potential risks, resources with examples of complex ethical decisions would be very valuable.

For example, participants in training institutions felt that it would be helpful to trainees to have guidance with working with what they perceive to be unethical behaviour in organisations which provide placements. It was felt that a resource providing guidance in this respect would be useful for trainers as well as trainees.

“What can trainees do with what they perceive to be unethical behaviour? A resource perhaps showing vignettes of how to respond might be helpful here. Since the pandemic it has become the ‘wild west’, particularly with placements. Would like to have a lot of resources to use with this.”

Additionally, with the speed and general welcoming of artificial intelligence into people’s lives, it was felt that having resources that tackle the complexity of using AI intelligence and an examination of the risks would be helpful. Participants generally felt that the whole ecosystem of artificial intelligence needs to be examined, so that as practitioners we are knowledgeable about its purpose and how it can be used to get people ‘hooked’. As practitioners are likely to be working with clients using AI, it was felt to be helpful if resources could give examples of this.

Additional complex decisions may need to be made in relation to safeguarding and confidentiality, as there is not always clarity amongst organisation, trainers, and external supervisors around this area. Providing resources which go further in addressing the safeguarding duties and responsibilities alongside the nature of the client work would be welcomed.

Online and international working were raised as areas where complex decisions might have to made. Consideration of the risks of working online internationally were felt to be helpful particularly where supervisors may not be aware of the context and then find a supervisee who has been working with someone potentially vulnerable is located in another country. 

The complexity of the risks here need greater clarity and would benefit from detailed resources. This is an area of work which has greatly increased in recent years since the pandemic and was reported as particularly noticeable in some parts of the UK more than in others.

“Resources on international working - our corporate clients often work abroad and want continuity of service.”


3.2 Theme 2 - Organisational issues
Placements offered by organisations are often struggling to get third-sector funding and use unpaid trainees to work with chargeable clients. Organisations have particular issues some of which relate to the ‘cost of living’ issues and reductions in staffing within many organisations. For example, there may be organisations who do not have the ability to have separate supervision and line management staff, sometimes there may be dual relationship issues, and further resource guidance was felt to be important to organisations on how best to manage these constraints.

Further guidance for organisations about specific issues like safeguarding was felt to be an area which needed further organisational specific resource support. Safeguarding and other issues within the new Ethical Framework are felt to be areas which are likely to affect organisational policies and contracts. Participants felt that timely and detailed resources on these would be helpful, to make their planning of changes in line with the mandatory compliance to the new Ethical Framework streamlined. A further suggestion was that policies need to be linked to accreditation documentation, and guidance on this would be useful.

“Service accreditation. What do BACP expect to see? Don't want any surprises.”

“What do organisations need to do to update their policies/contracts etc, e.g. Do we need to look at safeguarding policy?”

There was often a perceived conflict between the location of clinical responsibility across organisations and training courses in relation to trainees. Clear guidance on clinical responsibility, professional standards, and ethical decision-making for trainees whilst on placement was considered a highly useful resource.

Some courses have limited financial abilities and also have concerns that they may not be meeting their legal requirements in relation to accessibility for those with mobility issues. It was felt that guidance around an organisations’ responsibilities would be useful. 

3.3 Theme 3 - Training course issues
The majority of participants were in agreement that courses are growing and that counselling courses have increased in popularity in recent years. These courses are often regarded as a major source of funding for provider institutions. These issues bring with them additional concerns and responsibilities.

Reasonable adjustments
Reasonable adjustments were an issue that came up particularly from training providers. They cause difficulty for training providers in feeling confident that they are able to meet individual students’ reasonable adjustment needs. An additional problem arose when there might be a conflict between the trainers and the student on whether reasonable adjustment can be made. 

Furthermore, whether the trainee regards a lack of offer to meet reasonable adjustment needs as a form of discrimination, which in some cases leads to a complaint about the course.
“More generally problems with training are around neurodiversity and reasonable adjustments. Can all reasonable adjustments be met? When do they become unreasonable?”

A particular concern seemed to be that students may turn to the complaint of discrimination in relation to a reasonable adjustments’ claim when in fact they are struggling to accept that they may have failed an assignment or a ‘fitness to practise’ procedure.

Fitness to practise
Concerns were expressed by participants in relation to student regarding ‘fitness to practise’ as a hurdle to be overcome (rather like a tick box exercise). 

“Concern about enabling students to be able to complain and not accept the decision of a course if they are considered not fit to practise.” 

“Do not accept the guidance/position of the course. Will this Ethical Framework allow more of this?” 

Many trainers felt that the problems are compounded in courses where there are large numbers of students registering on courses, large cohorts, and non-accredited courses.

“Be aware that poor students find it easier to hide in large groups.” 

Moreover, problems were felt to exist for trainers in a perceived conflict between the needs/demands of the institutions and the professional requirements being measured by the course programme. There was often a perceived pressure to pass students and not let students leave courses. There often needed to be consideration by trainers of the wider college rules and obligations to, for example, the office for students reporting. Training providers felt that guidance on how to address ‘fitness to practise’ in line with the new Ethical Framework would be beneficial.

“Resources needed for when we need to make organisation decisions on fitness to practise.”

Suggestions were made around considering ‘fitness to practise’ as a licence, involving an ongoing process throughout training, rather than a hurdle to be passed (or failed). An example of this was suggested by one provider.

“What about encouraging a 20-point licence on Fitness to Practise? The licence could be revoked if ‘fitness to practise’ is seen to be failed before qualifying.”


‘Mind the Gap’ support for newly qualified practitioners
Training providers felt that once trainees had completed their course, they were typically seeking work as private practitioners. Some trainees returned to their training course for guidance when they felt lost, in relation to the ethical issues within the work. It was suggested that greater support could be offered to this group in the form of some kind of newly qualified support package.

At this point a lot of focus was being put into developing a website, social media, and advertising. Much less consideration was being given to competence in working with certain client groups, expertise in particular areas and members’ own inexperience. Trainers suggested that a form of ‘mind the gap’ support could be offered for this group so that they are able to not just set up the business part of their work but to appreciate the complexities of working with particular client groups.

“Support for newly qualified practitioners represents a significant area of support that could form a whole pack of resources for members who may not have covered the Ethical Framework sufficiently on their courses.” 

“Mentor support - what about an annual conference for students/newly qualified? This could be country based and include speakers from each country talking about the specialisms in working in their country.” 

Participants expressed that this framework represented a significant shift that warranted more support for both trainees and newly qualified members who may struggle with the changes. Many participants felt that there could be more available overt support from BACP.

“This feels like a paradigm shift…Very keen on transition documents or a resource pack for newly qualified. Should we categorise them like a newly qualified driver with a 'P' on the car? Feels like the safety net is lost and this group can feel very wobbly.”  

Real-world practice guidance 
Trainers stressed the need for supporting resources to the new Ethical Framework which enables trainers to prepare trainees for the real-world beyond the course. These resources would be helpful if they included expectations of trainees on standards of proficiency, particularly in relation to artificial intelligence. Additionally, an outline of what a complaint to Professional Conduct might look like and the process of this. 

Preparation of accreditation for trainees was considered to be an area where supporting resources could be provided. Finally, guidance on linking the new Ethical Framework to the competence frameworks was felt to be a useful model to provide to courses.

Trainers and tutors
Not all trainers and tutors come from the same background, have the same level of counselling experience, or have the same knowledge of teaching and understanding of the needs of trainees. Some participants reported training providers who recruit part-time tutors from the recently completed programme in the summer returning to teach in the autumn. The variety of practice among tutors may contribute to varied practice among newly qualified practitioners.

“Teachers need to understand how to meet the needs of trainees.”

“Tutors vary in practice.” 

“Also, the ratio of staff to students on large courses can be problematic.”

“Some trainers are lazy, put on a video of Carl Rogers etc. for several hours, not enough modelling.”

Expectations of students
Confidence of trainers was referenced when dealing with ‘troublesome students’, and in particular the word ‘entitled’ was one that was frequently used to describe the expectations of these ‘troublesome’ students. It was a word that occurred among the majority of participants contributing to this consultation. 

The word ‘entitled’ in this context appeared to reference trainees who believing they had ‘ticked all the boxes’ on the course and passed ‘fitness to practise’ but demonstrated limited ability for personal reflection or even a desire for further learning. The assumption made by the participants was that a minority of people qualifying on counselling courses have an expectation of a well-paid counselling career post-qualifying, as a return on the investment they have made in themselves. 

3.4 Theme 4 - Supervision
Whilst the number of supervisors participating in the consultation was small there was significant agreement that resources needed to be targeted for supervisors to enable greater consistency in supervision using the new Ethical Framework. 

It was felt that supervision requirements need very clear guidance at all stages of a trainee journey. It was commented that in Scotland COSCA have different supervision requirements, ‘one hour to six hours’ practice whilst in training, and ‘one hour to 12 hours’ practice post training. Additionally, being clear about what supervision is, how to best use it and what the responsibilities of a supervisor are, which are separate from the supervisee, were often cited as areas which need clarity.

“basic resource naming what supervision is”.

“supervision is more than case management”.

“Context-supervision and line management separate. This might be difficult in some settings. Dual policy for working.”

Once again, the issue of clinical responsibility was felt important by this group when trainees are in placement. When trainees have an external supervisor there may be conflicting supervision provided between this supervisor, the training course and indeed line management from the organisation.

“Would like further guidance on relational working - this needs more explanation. Want more guidance on supervisor responsibilities and the relationship with placements i.e. who holds supervision responsibility?” 

“Supervision resources - supervision of supervision, session note template that tracks to the EF points which would help put learning into practice.”

In a similar way to training institutions, supervisors identified a gap in knowledge and competence of newly qualified practitioners where they may be reluctant to not take on a particular client whose needs may be beyond their competence. A combination of enthusiasm for the work, optimism, and a desire to begin to make an income meant that some practitioners took on clients beyond their competence. 

3.5 Theme 5 - Anti-oppressive practice
Anti-oppressive practice forms a new principle within the new Ethical Framework, and for this reason many of the contributing participants felt there needed to be specific supporting resources in this area.

It was felt that resources on anti-oppressive practice (AOP) and ethics need to be included from the beginning of the course, not as a bolt-on module. Additionally, it was felt that AOP needs to be brought to life and taught in a way that does not teach from a place of power, this is a vitally important part. Otherwise, it was suggested, we are in danger of reducing AOP to another version of EDI, which is not the same.

“Talk about whiteness in the room. Important to make these human stories. Try to avoid didactic places. Some people can do this really well.” 

“Have we thought about a series of ethical and anti-oppressive practice (AOP) challenges? Clunky language can sometimes be used.”

“We need to work in a way that is NOT ‘doing ethics today’.”

Participants in general felt that race in the room needs to be addressed and that understanding AOP for people less exposed to race (perhaps due to their geography), feels like an important resource to support the new Ethical Framework.

Participants expressed that members need to understand the nuance of ethics and how to be relational and work in line with AOP. It was felt that within this area BACP may wish to offer workshops to address how this might look for practitioners working with their clients.

“Workshops where BACP do more outreach. ‘If we wait for people to come to us, they might not come’.”

Working in an anti-oppressive way was regarded as something that can be demonstrated alongside relational practice, we can be relational and also have standards and that it is important to emphasise how to do this. Workshops and video guidance were felt to be important in addressing the nuance of how practitioners might embed relational anti-oppressive practice whilst also maintaining high professional standards.

“How we look at power within the room - anti-oppressive practice.”




4. Fine-grained detail
Some issues were considered by participants to be of a more fine-grained nature and would therefore require a more nuanced resource. These include some of the issues relating to the philosophy of the new Ethical Framework and some relate to the specific style and presentation of resources. 

Some participants felt that the resources needed to not be too academic in presentation as this could be off-putting to the wide variety of members within BACP, all of whom have different levels of training and academic experience. The term relational was regarded by some as needing greater explanation, perhaps through the use of a video.


4.1 Examples of fine-grained detail
Apology/rupture, participants were a little concerned about 2.2a) in Core Responsibilities, where an apology needs to be offered when something goes wrong in the work. There was concern about what might happen if something goes wrong more than once and how this needed to be addressed. How to address this rupture through active repair work, particularly in regard to anti-oppressive practice. This could possibly form the basis of a case study or vignette.

Collaboration was felt to be another area where there may be difficulties and where further explanation through a variety of resources may be needed. For example, understanding if collaboration is one-way, can trainees collaborate with power whilst on placement? Further exploration of the internal supervisor in relation to collaborative process was felt to be a useful approach to take with resources.

Contracting was discussed and felt to be a really important part of future problems, what does a contract look like? What should be included? What is the distinction between the business and the therapeutic contract? A further question was when does the record of the working agreement begin, at the beginning before the work begins or when the work begins?

Competence was an area that was considered as something that needed further attention within training courses. A useful definition was provided which stressed that competence essentially equalled not going beyond your expertise. This element of examining competence frameworks and measuring your expertise alongside these frameworks were considered to be a useful resource as well as an issue that should be covered more in initial counsellor training.

‘Endings’ was another resource that was felt to be important particularly for trainees. Sometimes trainers felt that trainees were happy to end with clients on placement as soon as they had reached their own training hours, sometimes trainees wished to be paid for client work once they had reached this milestone. Trainers suggested that a resource outlining how to end safely, successfully and in the clients’ interests would be useful.

Gender, Sex and Relationship Diversity (GSRD) was an area referenced by some participants as in need of a helpful resource and was considered a particularly live debate (at the time of the consultation) in Scotland. Training providers were seeing polarisation of some issues, and GSRD was a particular issue where polarisation of views could be experienced within training cohorts.

“In Scotland in particular there are issues around a clash of values, e.g. trans working. How do we explain this? When do the rights of the therapist override those of the client? EG: an apparently cis male dressing as female, how does this land with the client? Who is most important in this work? What are the trauma implications?”

Professional Conduct was felt to be an area where that it would be useful to have a resource which outlined the process of Professional Conduct and what happens if a complaint is made against a member of staff. If this was presented as a flowchart or simplified resource model it would provide some reassurance to members facing this difficult situation.

Public facing resources, some participants expressed the need to always remember that we need to provide public safety and that it is therefore important to provide public facing resources so that clients can understand that we work in accordance with the Ethical Framework and what that means for their therapy.

Record Keeping, a further request for resources was for the issue of record keeping, particularly in relation to artificial intelligence (AI). Issues raised were what does ‘adequate’ mean in record-keeping, can AI be used for note taking, and what are the risks and benefits, also it is important to consider supervision notes.

Safeguarding, issues where greater detail could be addressed included providing a resource highlighting the difference between an ethical dilemma and a safeguarding issue as this can cause confusion with some trainees. 

Self-care was often an issue which was not considered strongly enough, particularly when balanced against members’ desire to earn an income. This is often an issue for newly qualified practitioners who wish to see a return on the significant investment made in themselves, this can sometimes result in not considering the therapists own self-care needs. Within this there was a request for resources which address emotional competence, a competence to have capacity for the work, how to self-recognise, and accept, if poor self-care is pointed out to them. 

Social media was a key area where it was felt that members would need much clearer guidance on how to boundary social media as it is not possible to separate personal and professional media. It was felt that a resource providing clearer guidance of what could go wrong if social media is used inappropriately would be useful, particularly where people may hold strong views on certain issues.

“… let people know that you can't go rogue on social media.”
4.2 List of main resources
	Priority resources
	Fine-grained ethical issues
	Training course specific issues

	Artificial Intelligence
	Collaboration
	Reasonable adjustments

	Anti-oppressive practice
	Competence
	Fitness to Practise

	International working
	Complaints
	Real-world guidance

	Disability
	Contracting
	

	GSRD
	Record keeping
	

	Neurodiversity
	Rupture
	

	
	Safeguarding
	

	
	Self-care
	

	
	Social media
	

	
	Supervision
	



Table 2: List of resources requested by participants 




5. Ongoing CPD and promoting the new Ethical Framework to all practitioners
Whilst many participants from the training courses and the organisations that offer placements felt that there needed to be specific resources aimed at them, there was also a concern that long practising therapists would also need to be encouraged to engage with the new Ethical Framework and the associated resources.

Equality, diversity, and inclusion alongside anti-oppressive practice were seen as areas where older, experienced therapists might need greater engagement with ongoing CPD which had not been part of their core training. Long practising therapists may not engage in CPD which aligns with this new Ethical Framework, and it was felt to be important and expressed by a number of participants the need to engage this group. 

A suggestion was made that there might need to be a specific obligation to keep knowledge up to date. It was also suggested that this would need to be well supported with different resources targeting this group which acknowledges their expertise and experience but engages them with new skills and ideas.

Complacency was suggested as something that some members develop over time. Using growth and development opportunities to help this group recognise the potential for complacency and the need for ongoing CPD were felt to be an important issue to encourage. 

Moreover, fear was something that was addressed by some participants, in recognition of the potential fear that some members have of ethics, sometimes the word ‘ethics’ itself can bring on fear. For this reason, it was felt that having resources that break down the potential fear would be really important. In attempting to engage all practitioners with the new Ethical Framework it was considered important to be conscious of that sense of fear of ethics.




6. Conclusion
The range of participants within the second consultation informal conversations provided significant and detailed guidance on where they predicted difficulties, where they saw the need for fine-grained, nuanced resources and how they expected resources needed to be presented to members. The expert input from trainers, organisations and supervisors provided clear guidance on where some of the ethical decision-making difficulties might arise for trainees or newly qualified members. 

Furthermore, members with specific lived experience, members who work with professional conduct, and experienced members with expert oversight were able to provide greater clarity on the context of the field of professional counselling, the recent changes, and the future direction of counselling as a profession. This enabled the resource development conversations to be situated in context and to consider where future gaps, issues, or difficulties may arise.

All of the input from the participants in these conversations was welcome and much appreciated and will contribute to the development of resources that sit alongside the new Ethical Framework 2026.

1
British Association for Counselling and Psychotherapy
www.bacp.co.uk	




1
British Association for Counselling and Psychotherapy
www.bacp.co.uk	BACP and the BACP logo are registered trade marks of BACP.



image1.png
COURSELn G
casnees lives




image2.jpg
b a C counselling
p changes lives




